1. Make clear to students at the outset of class that you are the moderator of discussion and you will
control how it ebbs and flows. (I use a simple rule: You must raise your hand and be acknowledged by
me before sharing your thoughts. The first infraction is met with swift reprimand so that students
understand this is the expectation. It’s always better to be strict at the outset rather than attempting to
control an unruly class once it has gotten out of hand, especially when discussing topics that generate
strong emotions.)
2. Find a randomized way to include diverse commentary in class. (I use randomly selected note cards
with students’ names on them. Before class I shuffle the cards and pose the first question to the person
whose name appears on the card. For larger classes instructors might randomly select a student from a
seating chart. I also note on the card that I have called on the student so that I can make sure to include
others who have not had the chance to speak later. This gives students a sense that each person’s
contribution is important and expected. And because I have established my authority to regulate the
ebb and flow of discussion (see tip one) it is less likely that students will feel that they may be directly
attacked if presenting an alternative viewpoint).
3. Be attentive to how segments of students respond to particular material so that you can draw out
alternative points of view in future class discussion. (For instance, to use an abstract example, if we are
having a discussion about “rocks” and a student confesses, “I like rough rocks found on the lake,” then it
would be important to retain that person’s position for future discussion. In a later discussion of rocks,
the instructor can then select students who may have an alternative point of view like, “I like smooth
rocks found in the ocean.” By specifically calling on that person, the instructor can facilitate the
discussion of varying ideas about “rocks” without injecting his or her own opinion. This also leaves room
for the instructor to reconcile the varying positions about “rocks” with some facts from the literature. It
is as if the students are voicing their opinions to the instructor, who serves simply as an unbiased, yet
informed listener.)
4. Find merit in some aspect of whatever comment a student makes even if you do not agree, or
determine it to be without factual basis. (Returning to our “rock” example, a student might state
confidently, there are more “rough rocks” at the bottom of the ocean than smooth rocks because
smooth rocks are better. You may know that the literature challenges the student’s statement of “fact”
and that there is no qualitative difference between the rocks and their position in the water. Instead of
responding, “No that is incorrect” an instructor might start with a statement like, “It certainly seems
plausible that the shape of a rock might effect its position in the ocean. I can see how it might be easy to
come to this conclusion given the fact that there are rough rocks and smooth rocks that occupy different
positions. Interestingly, scientists have found the opposite to be true. In fact, several scientists have
noted that there is little factual basis for the argument.” This way the student is encouraged to continue
participation, and does not feel “shouted down” about volunteering the “wrong” answer. )

"When referring to romantic relationships, substitute 'sweetheart' or 'your honey' or 'your main
squeeze' instead of boyfriend or girlfriend."
"Include photos of, quotes from, and research references to people and scholars from varying
races, ethnicities, creeds and so forth, in PowerPoint slides and lectures and class discussion."
"Preface statements about learning with, 'whether some of your people went to college, none
of your people went to college, or all of your people went to college, we have this in
common..... (and then say whatever that may be) e.g. 'we need to learn how to evaluate source
credibility.'

1. I learn all my students’ names as fast as I can. If I taught a big class, I would make sure students
know at least some classmates’ names.
2. I use the attached form the first day of class, where people can tell me about themselves,
including things that may affect their coursework. It gives me an idea of who’s who and who
may need what before it actually happens.
3. I work a lot in pairs and groups, which pretty much guarantees that everyone is included. The
activities are such that you can’t do them alone, even if you wanted to.

1) I have students read Peggy McIntosh’s “White Privilege: Unpacking the Invisible Knapsack”
essay. We apply the lessons of that essay to our context at Texas A&M and expand the
discussion to focus not just on white privilege, but also heterosexual privilege, class privilege,
and so forth. Then I ask students to brainstorm with me how the typical classroom at A&M
might privilege some students over others.
2) At the beginning of each semester, I have students fill out a short questionnaire. Along with
questions about why they are taking the class, I include questions such as “What is your
preferred name?” and “What is your preferred gender pronoun.” I also include a space for
students to tell me anything else that they would like me to know.

1) Include a statement on your syllabus about inclusion and actually go over it on the first day
of class.
(2) When writing tests or giving hypothetical examples, purposely use names that are clearly
from different groups across the examples you give (e.g., Kwon goes to the store; Luisa is at the
bank; Jeff is at school). Also be sure that if there are scientists or people in authority in your
examples, they are from different groups.
(3) unless it is specifically germane to the content of the course, use same-sex couples or
different-sex couples exactly the same way in examples. Also, I find that using a generic term
for someone that a person is dating (I use the ridiculous "Schmoopie") makes it more inclusive.
(4) ALWAYS turn on the captions in a video. ALWAYS. it is better for all students, regardless of
their hearing abilities.

Group projects – Students are assigned to groups (not self-selection) and the groups
are deliberately set up to have as large a “variety” of students in them as possible (i.e.,
student athletes with engineering majors; racially/ethnically mixed, etc.). Groups are
given a required number of times to meet and the meetings must be face-to-face, not
on-line.
Syllabus statement – “It is my intention that this classroom would be a place where
everyone is respected and each of us can feel free to express our opinions in a
respectful manner. Please show respect for yourself and other students in all course
interactions.”

1. To set the tone for collaboration from the onset, and ensure the classroom is a judgement free,
ego-free space where everyone can safely explore ideas, on the first day of class I have the
students collectively and collaboratively create their own class rules. Their list almost always
mirrors mine, while giving the students ownership and responsibly over their learning
environment; I have had students remind fellow students of this mandate during the course of the
semester.
2. If you ask a question and want the students to answer, pause longer for the answer than you
expect --- tell the students "I will wait" --- this is sometimes much longer than feels
comfortable. Embrace the silence; some students need time to formulate their responses in their
heads or on paper before they will speak in a public setting. You also might like to say: "I will
wait to until 5/10/20 hands are raised before we proceed." Pausing in class encourages students
to think or reflect on the subject matter and not rely on those one or two students who you can
always count on to speak up.

•
•

Don’t use a gendered pronoun if a non-gendered pronoun could be used instead to help
everyone feel included.
Be aware of how you present during lectures for people with vision-related issues. For instance,
avoid directions like “click here” or “in the yellow box” since these directions do not help those
with visual impairments. Instead, say the name of the link, describe the image, and do not refer
to directions by color only.

1. At the same time that tell students to please correct me in the pronunciations of their
names/tell me their nicknames, I mention that they can email me with their preferred pronoun.
2. I make sure to tell students on the first day that if they have a childcare emergency, they should
feel free to bring their kid(s) to class. I would rather have children have the chance to see a
college classroom than to have a student miss a day of class.

